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Aurand, Donna Mae 


SELECTION AND Mies i oF THE 
MOTION-EMOTION PRE 


_* VOCABULARY 


. oe Marcia Mathias 


THE EFFECTIVENESS OF A SPECIFIC 

. COMPREHENSION STRATEGY {SCS) TO 
TEACH MAIN IDEAS AND SUPPORTING 
DETAILS “ 


Bates, Sue Ann 


THE TEACHING OF READING READINESS | 
AND READING IN THE PUBLIC SCHOOL 
KINDERGARTENS ‘OF WISCONSIN 


Bayne, Ella Carter 


THE’ EFFECTS OF ‘THREE APPROACHES 
TO THE TEACHING OF READING, ON 


ACHIEVEMENT, ATTITUDE, AND . 


ATTENDANCE AMONG EDUCATIONALLY 
PARAL ANEOED FOURTH GRADERS 


BMenert, Neil Winaton 


‘EFFECTS OF CRETERION-REFERENCED 
TESTS AND A COMPUTER-MANAGEMENT 
SYSTEM ON THE READING ACHIEVEMEN 
OF ELEMENTARY SCHOOL CHILDREN 


Burnett, Nancy Chiles 


THE DESIGN, IMPLEMENTATION AND 
EVALUATION OF A PROGRAM FOR INVOLVING 
PARENTS OF SECOND AND THIRD 

GRADE STUDENTS IN THE TEACHING OF 
READING - 


Chamblee,. Rebecca Meredith 

THE EFFECTS OF DIAGNOSTIC 
PRESCRIPTIVE TEACHING ON THE 
READING ACHIEVEMENT AND SELF- : 
CONCEPT OF FIRST GRADE LEARNING | 
DISABLED PUPILS 


/ ° " ie ‘ | 


: “Galten, ritdly zack ae / 


_ ELEMENTARY SCHOOL READING: 


gertations themselves is included at the end of the bibliography, 
Abstracts of the following penne erenes are dncludad in this. collection: f 
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DIFFERENTIAL EFFECTIVENESS OF/ AN 
EXPECTANCY UNTT FOR ‘teat aia AT 


“Two DLFFERENT LEVELS 
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/ 


Freedngn, Glenn Barry. J 
THE RELATIONSHIP BETWEEN TEACHER 


-, EXPECTANCIES OF S¥UDENT ACHIEVEMENT 
. * IN READING GROUPS AND *FORMALITY OF ° 


TEACHER SPEECH . + " 


Green, Gerald: ‘Weakley. . am 
THE EFFECTS OF THREE ‘DIFFERENT TEACHING 
STRATEGIES ON THE READING COMPREHENSION 
OF MIDDLE es Ee ARTS Aniveets 


Hayes, Dale Tomas 


THE RFYECT OF “THE PERFORMANCE READING , 
STRATEGY ON SELECTED ELEMENTARY 
PUPILS ‘ € ; * 


5 
¥ 


Hosking, Keith Frede rick 


THE EFFECTS‘OF HOME READING EXPERIENCES 
ON ACADEMIC READINESS FOR KINDERGARTEN 


' CHILDREN 


Jones, Linda Lee 


‘AMONG TEACHER BACKGROUND, NEEDS, 
KNOWLEDGE AND HINDRANCES 10 EFFECTIVE 
INSTRUCTION . 


OF SELECTED ELEMENTARY SCHOOL. “CHILDREN AS. 
A RESULT OF A TRAINING PROGRAM Be 
HUMANISTIC . EDUCATION 


Lindhuiet » Alan’ Keith 


A CROSS-AGE TUTORING PROGRAM EMPHAS 2 ING | 
TRAINING AND SUPERVISION OF TUTORS AND 
AN ANALYSIS OF -TUTOR-TUTEE INTERACTIONS 


Bee! IONSHIPS 
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: Maddox, Eleanor Jeanne wv 


AN INVESTIC sATION OF: VOCABULARY 
AND GOMPR ISION DEVELOPMENT OF 
SIXTH GRADERS 


Norby, Janet Roy , 


AN ANALYSIS OF an nee TEACHER 
ATTITUDES TOWARD SEVEN BASAL - 
READER PROGRAMS 


sin Sara Jane Proctor 


THE EFFECTS OF PAIRED SIMULTANEOUS 
ORAL READING ON THE READING 
PERFORMANCE OF FOURTH, FIFTH, AND 


COMP RU TIVE GROWTH OF KINDERGARTEN 
‘CHILDREN USING A CRITERION- — 
REFERENCED READING PROGRAM 


Paul, Mary Crosby. 


THE EFFECT OF FORMAL PRESCHOOL 
EXPERIENCES AND SUPPORTIVE READING 
BEHAVIOR IN THE HOME.ON FIRST 
GRADE READING READINESS 


“Scott, John Whittier, Jr. 


AN ANALYSIS OF CONDITIONS THAT 
ENCOURAGE SCHOOL CHILDREN TO CHOOSE 
TO READ 

. CY 
Shroyer, Donald Nelson | - 
THE RELATIONSHIP BETWEEN READING 
TEXTBGOK SELECTION PROCEDURES 
AND STUDENT READING ACHIEVEMENT 
IN SELECTED CALIFORNIA SCHOOL 
DISTRICTS 


pe ee YAS, 4 ve te : is vey se 3 a # Fee see : 7 a ae ; ey * oF : ' : _ ; : : 
dee ve ee ae : “* fo keg wk se * aie ee > er ee ee - Ss Siete cy 
a SELECTION AND VALIDATION OF THE MOTION-EMOTION ik: See . 
us PRIMARY VOCABULARY - : a5. 8 _. ee The purpose of this study was to i nvestigate the effectiveness 
.: i as ad i ee  h. _ Of the Specific Comprehension Stragggy (SCS): in teaching stu~ 
* + AURAND, Donna Mae, Ed.D. ‘ “fe |. * dents how to-identify important ideas and supporting.details in 
Northern Arizona University, 1977 recall and locate situations: Aé counties participating in this 
; pod. de —_ . _ study were interested.in knowing if the SCS assisted students 
‘Adviser: John F. Rambeau i 3. "Inthe recognitfon of main ideas, this investigation was algo de- 
, i 3 j signed to examine the effectiveness of this strategy in helping 
: The problem of this study was three-fold: to propose cri- | students accurately identify main ideas, Data obtained from 
: teria for the development of a primary reading vocabulary to . the Diagnostic Reading Scales'test were used to evaluate the 
+ develop such a list based upon words verified by primary children ~ effectiveness of the strategy. ‘ — \ 
~"'. ge being a part of thelr jistening vocabulary, and to create a Analyses were made to deterraine whether instruction with 
' primary word list using es itz core, the Motion- Emotion Pri: _—s -_ the SCS significantly affected students’ recall and locate per- 
. maty Vocabulary. ; formance on the Diagnostic Reading Scales test. Additionally, 
. : Words for the proposed word list were Selected from high ‘analysis of main ideas identified by students in both experimen- 
* . teterest-controlled vocabulary books, primary trade: books, and tal and control groups was done inorder to determine if inatruc- 
doget's Thesaurus in accordance with the following criteria: tion with SCS enhanced the students” ability t0 identify main 
1, The word list shall be limited to thése words which are gs- . ideas. ; 
sumed to be within the realm of_4 primary child's listening : One hundred thirty-three third-gratlers comprised the sam- 
_  Woesbulary, but it shal hof include words previously named on , le population, Of this total, 67 were boys and 66 were girls, 
~~ the Gates Reading Vocabulary for Primary Grades (the first | They were selected from the third-grade classrooms of 17 
1500 words), Dolgh’s Basic Word List of 220 Words, or Stone's ‘ teachers in Montgomery County and Howard County, Maryland, 
Revision of the Dale List of 769 Easy Words. 2. Selected for Once selected, students were randomly assigned to experimgn- 
the list shall be only those words which are expressions oF de- tal and control groups.- - 
. Seriptions of emotions and/or feelings of children, adults, or ; . Tn each of the schools, the activities of the groups took place 
animals, and those words which are descriptions of actionsor ; during the school day at a time when the third-grade classes . 
st movements of children, aiults, or animals. , _ Were working in the area of reading and language arts. Thirty- 
In order to determine if the resulting 455 worda mare known minute periods of instruction were orovided for each student. 
| by primary children, a validating instrument was as - Students met with the reading teachers for a total of nine les-: 
using pictures to determine word understanding. Each word to’ sons. Each lesson lasted for 30-minutes. Instructign was com- 
be tested wag,illustrated by three simple black line drawings. * pleted within a two-week period. : 
of similar ‘size. These drawings represented the correct con- Reading teachers, who participated in-the study, were given 
cept of the word and two distractors, The words and their . two one-hour training sessions. The purpose of these s¢dsions 
drawings were divided into six tests by random selection. . was to acquaint reading teachers witha consistent plan for 
A sample of four classes.from each of the first thrée grades teaching both the experimental and control groups, =, 
was chosen from four different schools.(three school districts) : All students were selected on the basis of their raw scores 
- Within a fifty mile radius of Flagstaff, Arizona, Each class in’ on the Botel Ward Opposites Test. Students who obtained-raw 
the sample was tested on all six parts of the Motion- Emotion scores falling within the 21 to 59 point range were considered 
Primary Vocabulary. Test, ™ : eligible for the study. -. oe 5 
_ Through the validatton procedure, it wag determined that: . Data were collected at the conclusion of the stud using the ' 
1. A highly significant (.01) number of the. motion- emotion words ‘ Diagnostic Reading Scales test, Raw saores from the Diagnostic 
were known by the primary children tested; therefore, it is Redding Scales test were obtained for every student for the 
reasonable to believe that the choice of criteria wag realistic humber of questions answered by recall and the number of 
‘and soynd. 2, There were véry few'sex differences in the un- " questions answered by-locate. Student responses to the ques~ 
derstanding of the wotds on the. vocabulary list, and of those, tion “What do you think is the main idea of this story?” were 
*, 79% of the differences were in favor of the boys, 3, It was pos- also recorded, Responses were judged to be correct if they 
‘Bible to develop a graded vocabulary list selected upon the ‘eri- matched the responses of a panel of six judges. Raw scores 
terion of motion-emotion and consisting of words understood by - were obtained, for both groups; of the total number of correct 
primary children,’ eae : , and incorréct main idea responses. er 
. _ For the purpose’ of greater utility to teachers, writers. and The conclusions supported by thig investigation are as fol. 
publishers, a Motion-Emotion Word List was creatéd by adding : lows: 1. There was no significant, differetice in recall compre- 
to the Motion-Emotion Primary Vocabulary, a Suggested Basic hension scores, on the Diagnostic Reading Scales test, between 
Word List (a list of words found.to be common taseveral re- " : ; third-grade stydents who received SCS and those who did not. 
cently published word lists) and an Ancillary Word List (a list: 2, There was.no significant differenge, on the Diagnostic Read- 
of motion-emotion words which were not a part of the validation ing Scales test, in percent success locate rein, We scores — 
procedure because they were found on the Déich, Stone, and/or between third-grade students Who received SCS and thse wha 
Gates lists), “& _ _ e did not. 3, The number of main ideas correctly named by the- 
. The findings of this study suggest that the Motion-Emotion + experimental group was significantly higher than the expected 
Primary Vocabulary would be an appropriate source of words value at six of the eleven levels ofthe Diagnostic Reading 
Seales test. In the six levels which were significant, the ex- 


. high interest - controlled vocabulary books, primary trade 


ERIC 


for teacher or student- made materials, basal-reader revisions, ; 
perimental grouporrectly identified more than the expected 


number of main ideas. 


books, commercial workbooks, materials for machine use, as 7 a. 
The results of this study suggest the following impli¢dtions: 


well as for children's magazines and new spapers, 
Order No. 71- 18,704, 224 pages. — 
For Teaching 
* Findings indicate that there appear to be no advantages or 


f 


: pre ei involved in using the Specific Comprehension 
° Strategy (SC3) for developing skills of recall and locate as 


THE EFFECTIVENESS .OF A SPECIFIC COMPRERENSION ) there were no significant differences In recall dnd locate per- 
AS AN 


STRATEGY (SCS) TO TEACH MAIN IDE SUPPORTS formance between groups. As students who received SCS did 
ING DETAILS as well ag those students who did not, teachers can consider 


this technique as an appropriate alternative to developing read- 


BARNES, Marcia Mathias, Ph.D: ing Comprehension, 


» University of Maryland, 1976 


‘ 


Q__isor: Dr. Robert M. Wilson ; * : 6 


aan Sie Gavlacunsos al ai of the eleven jada of tee Ding: : 
apetic Reading Scales test.| In the six levels which were signifi- 
cant, the experimental group identified more than the expected 


number of main ideas. These findings indicate that teachers 
" jaterested in provi ng students with a means for identifying 
meabn ideas may consider 5CB a useful strategy. 

Order No. 71-16,377, 129 pages. 
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‘THE’ TEACHING OF READING READINESS AND READING 
IN THE PUBLIC SCHOOL KINDERGARTENS -OF WISCONSIN 


BATES, Sue Ann, Ph.D. : \ 
The Univarsisy of Wisconsin- Madison, 1976 
Saneevisor! Pestevacr Thomas C. Barrett 

purposes of this/investigation were: (1) to describe 
the reading readiness and reading programs in the public 


achool kindergartens af Wisconsin; and (2) to compare kinder- 


gatten t ra, a al by selected variables, on selected 
aspect lof the Fehding programs they provided their students. 


To this end a thirty-~ item questionnaire designed to elicit infor- 
mation about tegcher characteristics and instructional pro- 
rams in ready readiness and reading was sent to 1,657 kin- 
dergartén 4 eachers ein ployed by 390 of the 421 public school 
districts J Wisconsin. Sixty-one percent or 1,001 question- 
€s were returned, Data related to purpose one were dealt 
yr descriptively; w whereas, the chi square statistic was uti- 
jlmed toitest the hypotheses generated by purpose two, Among 
the results produced by the Investigation were: 1. Ninety-eight 
percent of the kindergarten teachers surveyed included reading 
readinepS in the curriculum while 38 percent included reading. 
2. It was primarily the kindergarten teacher who made cur- 
rieular. decisions regarding reading readiness and reading, 
3, Teacher observation was the most frequently reported 
aturce ‘of diagnostic and evaluative information for pupil’s 
status of progress {n.readiness and reading. 4. The kinder gar- 
ten téacher was the primary pers4 who taught reading readi- 
ness and reading, 5, Most reading readiness programs pro- 
vided Instruction for all pupils, began early in the school year, 
were carried on daily for 20-30 minutes and included a varfety 
of materjals and activities to develop a variety of skills, 6.The 
majority,of the reading programs began before February 
and were carried on daily for 20-30 minutes. Over half of the 
kindergarten tea'thers who taught reading provided formal 
reading Instruction for individuals who were deemed ready. 
7. Tsere were significant differences (p< .01) between the ex- 
pected and observed frequencies among kindergarten teachers 
categorized according to years of kindergarten teaching experi- 
e@nee, number ef reading courses taken and year of last reading 
eburse, and their usé of particular diagnostic procedures, eval- 
wation procedures, materials, activities, language skills, con- 
eeptual skills, visual skills, auditory skills, and kinetic skills 
in their reading programs. An inspection of the data suggested 
that the differences occurred because kindergarten teachers 
who had tw6 to five years of experience, two or more reading 
courses, taken their last reading course between 1971-1975 
were more inclined to Incorporate certain instructional as- 


pects Into their reading programs than were their counterparts, 


On the basis of the findings, at least two conclusions 
meemed warfanted. First, there appeared to be a need for the 
Wisconsin State Department of Public Instruction to provide 
achool districts, administrators and teachers with increasing 
guidance regarding the nature and nurture of reading readi- 
mens and reading instruction in the kindergarteh. Second, 
many public school kindergarten teachers in Wisconsin would 
benefit from exposure to current information about teaching 
“vending through improved preservice and inservice teacher 
education programs. Order No. 77-8079, 162 pages. 
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THE EFFECTS OF THREE APPROACHES TO THE TEACH - 
AND. 


2. — , tte. 


ING OF READING ON ACHIEVEMENT, ATTITUDE, 
ATTENDANCE AMONG EDUCATIONALLY DISADVANTAGED 
FOURTH GRADERS — : ; 


BAYNE, Ella Carter, Ed.D. 
The American n University, 1977 
' The purpose of this study was to analyze and to interpret 
the effects of three approaches to teaching reading: a manage- 

ment system, a modified management system, anda basal 
reader approach. The questions for study were as follows: 

1, What will be the effect of each approach on student reading 
achievement? 2. What will be the effect of ‘each approach on 
student attitude towards reading? 3, What will be the effect of 
each approach on student attendance? 4. What will be the effect 
of teacher attitude towards a specified reading approach on stu- 
dent achievement in reading? 

Participants tn the study {rom September 1975 to June 1976 
were classroom teachers and their fourth grade pupils identified 
for Title T funding for educationally digadvantaged students at 
three selected schools from one administrative area in Mont- 
fomery County, Migyland. The instructional management sys- 
tem used in this 5 
Reading, developed | 
Syracuse, New York, an 
porated, 

TO measure growth in 
posttests were given using 
titude towards reading was 
dent Reading Attitude” adapted from the Functional Readin 
Guide prepared by the Maryland State Department of Education. 
Attendance data were gathered from student permanent records, 
A queStionnaire was devised by the researcher to determine 
teacher attitude towards the specified reading approaches. 

Data collected on student achievement, attitude towards read- 


: s. Alan Cohen, of Yeshiva University, 
ponsored by Random House, Incor- 


ding achievement, pretests and 
Stanford Achievement Test. At- 


‘ing, student attendance, and tezcher attitude were compiled and, 


subjected to an analysis of variance in order to test the signifi- 
cance of differences among the means of the three groups from 
the three schools with each school using one of the specified 
approaches. No significant differences armongthe groups were 
found at the .05 level for any of the dependent variables. 

The results of this study indicated the following concluslons: 
1, No single: approach was more effectiv@than the other two ap- 
proaches to teaching reading. Achievement gains, pupil attitude, 
and attendance did not differ significantly among the three : 
groups. 2, Teachers'did not differ significantly In attitudes 
towards their own reading approach, They were generally posi- 
tive regarding their respective approaches. 3. The differences 
among Scores within each group were greater than the differ- 
ences among the three groups, While the group means were 
not significantly different, the range in scores within each group 
was wider by comparison. 

The following recommendations were given as a result ol 
this study: 1, It was recommended that educators do not seek 
to purchase expensive management systems in ofder to increase 
reading effectiveness, 2. It was recommended that educators 
consider the merits and uniqueness of each approach to reading 
used inthis study with the realization that research continues - 
to show no one approach in itself to be the single most effective , 
way to teach reading. 3. It was recommended that educators 
study other variables than reading approach which account for ' 
effectiveness in a reading program. 4, It was recommended 
that the research which is being conducted in these significant 
other variables be used as a foundation for change in implement- 
ing more effective reading programs where student achievernent 
@4ing reach their potential level for each student. 5, It was 
recommended that further research be conducted in schools 
using expensive management systema in reading to determine 
the stecrivenss of the program. 

_ Order No. 77-16,812, 87 pages, 
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recs 6s CHITRNQON-REFERENCED TESTS AND fee ' 
A COMPUTER- MANAGEMENT ON THE READING = "Reading teachers using the innovative program should be” 


vq. ACMIRVEMENT OF ELEMENTARY SCHOOL CHILD mee * involved in making relevant'plans and decisions, Only teachers 
. _ - 7 ' who are committed to the use of criterion- referenced tests, 
” BIENERT, Neil Winston, Ph.D. ; student prescription sheets, individualized instruction, uid a 


ei "-_ :Uetwersity of Oregon, 1977 
es _ _ -— 3 «= 3 (progragg’ In-service classes should be conducted regularly | 
_ Adviser: Dr. Mae L. Jackson — _ 2 _ + ‘tn order to inform new students’ families about. the program, 


comiputer- managed support system should be asked to use the : 


provide “refresher” courses for parents and temchera, and ex- - 


are : : plain the status of the program. Administrative assistants 


FURROCE : should be allotted more time to promote and initiate in-service 
_* . activities r with teacherg about their prob! rie 
; The purpose’ of thts shady was to determine the effects of an - ° A atudy sho hp bie fade i eer Saray oe F 
L , - Alberta government-funded reading program (Educational Op-— and parent attitudes toward the innovative reading program. 
si portunities Rand No. 31) that employed the use of criterion- . Furthermore, a replication of the present study. is needed t 
: _ Peferenced tests and a coniputer- managed systems ae ; determine whether the sutcegs obtained by the low achie 
3 om the reading achievement of a selected population of el er perimentAl group was attributable to treatment or to the in- 
: tary school children in Calgary, Alberta. . ~ atroction obtained from the two roforrective reading t teachers. 
: ¥ 7 a: : 7 rT : 
PROCEDURE : Admihistrative recommendations f\% = 
: . | A stu ed to determine the per- : 
; ‘The study compared the raw scores obtained by two groups mated pid fe aka si ean rl pa he baal Laan 
Bo. Gf grade even stidénts who were tested on the Canadian Test © ational reading program. ‘Factors of importance in this study 
of Basic Skills:(CTBS), Form I, vocabulary and reading reading com ; - would include: (1) cost of conducting in-service programe, 
~ prehension, and on the Education&t Developm orporation 9 (2) softwaré and hardware required to support the program, - 
(EDC) criterion-referenced. level 6 and 7 tes e two groups (3) additional personnel required to operate the program, and 
wete: (1) experimental students who received two years of ‘ ** (4) additional time required by the instructional and aciainie-_ 
treatment using criterion- referenced tests and a compyter- trative staff to successfully implement the program. 
managed sy stems approach in reading, and (2) a control group ~ Order No. m™- 19,329, 223 pages. 
' who received two years of reading instruction using a regular -—* a : 
reading approach. One-way analysis of variance design, signifi-, - ; : 
cant at the .05 level, was used to determine whether there were . : ' -* 
* any differences between the groups at three levels of reading ; ‘ 


- , soility: high, average, and low, ) —_ i 


se mIOn FINDINGS 


“~ _ A PROGRAM FOR INVOLVING PARENTS: OF SECOND 
- The statistical results cbtained from testing twelve null AND THIRD GRADE: STUDENTS IN THE TEACHING OF 
hypotheses and the ‘sbadents’ reading skills while receiving : READING 
treatment {ndicate that the experimental students who were 
using criterion-referenced tests and a computer- managed sys- _- BURNETT, Nancy Chiles, Ed.D. 


tems approach in reading produced higher raw scores on the 


The Catholic Univergity of America, 1977 
CTBS vocatutary and reading comprehension tests “during the ty ot 4 ’ 


first (fifth grade) and second (sixth grade) years of the pro- The purpose ofthis study was to design, implement snd 
gram. However, the’higher achievement levels were not main- ‘evaluate a program for involving parents in the teaching of 
tained by the experimental students after completing one year reading. Three degrees of parental involvement were em- 
of a regular reading program at the junior high school level. ployed tg determine which was the most effective in enharicing — 
. , : . the . 2 performance of second and third grade students. 
_ : : T mple gonsisted of one hundred second and third 
RECOMMENDATIONS ~\ gfaders in a Fairfax County, Virginia public school, They‘ 
represented a wide socioeconomic range, the majority of them 
Bee he eee : were Caucasian. Subjects were'randomly placed into three 
Primary recommendations sc. hee a ~  gfoups and were pretested and posttested by the fa 
In view of these findings further studies are recommended: The SRA Piagnosis Test and the Metropolitan Achievement 
to determine the grade level at which students should begin Test (MAT) Total Score, Word Knowledge and Comprehension 
waing the program, the grade and achievement level receiving were the measures used. Parents received their children’ 4 
the most benefit from the program, and the number of years pretest scores.. In addition, two groups of parénts received 
students iffeach achievement level should use the program; to mater{als that dould be used in the home to assist them in 
determine the instructional approach that is the most effective helping their children with reading. Parents in the first group 


_ were invited to the school for neatings, Also, they recelved 
= follow-up notes and phone calls from the researcher, The 
second group of parents received the same materials but no 
follow-up activities, The third group of parents received no 
materials. <a 
The effectiveness of each procedure was determined by the 

comparison of prétest (March) and posttest (June) scores, 
Also, all parents were asked to respond | to a questionnaire and 


with the prescriptive materials; to assess the effectiveness of 
the different kinds of instructional materials (basal, supple- 
mentary, audio, anf visual) used in the reading prograty; and 
to aasess materials designed to diagnose reading defician 
af the kindergarten through grade eight levels. = 
In addition, innovative elernentary reading programs sup- 
ported by government grants should be funded for at least five 
yékts. This vould allow time (to begin a program with yo 


& echildres, to train teachers, and to develop and evaluate the pro- those parents who received materials were asked to evaluate 
gram. Also needed is m reliable test to measure reading ~ them.’ * : 
improvement of first and second grade students in the program It was hypothesized that children whose parents received 
as well as an adequate number of computer terminals and an materials would perform better than the children in the. con- 
increased arnount of compater time available to the school. trol group on the SRA Diagnosis, the MAT Total Score, the 


. MAT Word Knowledge section and the MAT Comprehension , 


ERIC | gg 4h af | 


THE DESIGN, IMPLEMENTATION AND EVALUATION OF . 


section when the posttest scores were used as criterion vari- 
ses were tested in the null form by.use of a three way analy-- 


.' slweafeawariance, Treatment; sex and grade were.used as 


factors, Descriptive statistics were compiled from the parent 


=. 


Questionnaires and a one way analysis of variance was em-" . 


ployed tocompare the group means: = “ . ae 
No significant group differences were found on any of t! 


nificantly higher aelf concept acofes 


Concept acores on the teacher inference appraisal 
an on the individual self-report appraisal, ee 
SAMPLE: Sixty-nine first grade pupils of- average intelli. 
Bence participated in the study. They were identified ag paving 
a.specific ledrning disability as assessed by the funolg ‘Test 


, : a : a 2 2 ee eee er 
: oe 6. Se Be Seley 


ls who have low reading achseveingiy 


"(No signif rade equivalent differenc: of Rsycholinguistic Abilities. The pupils were Tandomly au- 
four measures. Some apparent grade equivalent differences ~ gloted. thirte. fice hoe ee Publis We sae : 
, between groups were noted, On the SRA Diagnosis, the sign is thirty-five to the control group and thirty-four to the : 
krade x sex and the treatment x grade interactions were Geatment group, ee ane . ‘ ie dca 
significamt. Females in second grade seemed to have benefited PROCEDURES: AU puplis partieip ating In the study wore 
most from the treatment. Second graders in the two eres ps in administered pre~ and post tests on the following: Macmillan 
which parents received materials showed greatest grawth on Reading Readiness Test Gates MacGinitie Reading Tett Flor- 
_ the BRA Diagnosis. The treatment x sex interaction was‘also ri Hp y? A Seale to Infex Leamer sade Concept I Feel. . , Me 
signifitant nt on the MAT Word Knowledge, Males in Group Two, Ste App raisal oe a slkweie ec, 
_ showed marked improvement over other males while ferrrales 7 Gon from the rete? Received traditional classroom ihgtyuc 
in Group Two showed leas improvement than females in other tr sak a pono Bie Execs semerocin teactae. Specitic 
gfoaps. ° ‘) ; ‘ + treatment for the remediation of diagnosed disabilities was not 
Although no significant diffgrences Were found on the ques-~ pcinded in their Academic prograts- The emperimental Rroup, 
tlonnaire, generally Parental attitudes toward the project Were . adi a ba fractional so ater al pes paint ag 
"Positive. The parents indicated that their understanding of how learning disabilities tecatae pee ete OF & cart ited, 
reneins " eae fae improved and that they were more famil- ' a lied vgesislihdelbg ining eye a pce bia 
ar | aes eatin, Ge ae a Winck ecw. i : v2 HOUrS C i388 ruc in Gally, LU ~ 
riwitt fielr children’s reading problems, Most Rayentsin-  *. en instruction consisted of 30 minutes per dey or af haus a 2 7 


fponted that they thought their child's reading had improved. 
@ parents who received materials found them to be appropri- Pupil’s diagnosed learning difficulty 
Binoy Berrie Sed semei iota ice acm eroat amounts oo ogee tne yer 
Two parents showed more variability in response indicating = Be rd Gates-MacGinitle Reading bie and rejécted for the 
that an explanation of the materials and follow-up assistance , second measure, the Macmillan Reading Readiness ‘Test, ‘The 
may be necessary. Selected comments seemed to indicate that crate nine hypotheses were Tejected. Ths study did not dem Z 
exercises requiring little or no material preparation were used - venue aaa differences between groups 
moat often by the parents, . : pf the treatment. ey ; 

B waa recommended that a study simNar to this oné be con- - RECOMMENDATION FOR FUTURE RESEARCA. The re. 
ducted over a longer period of time, that a parent involvement “4 — of this study indicate that diagnostic prescriptive teach~- 
program be established for kindergarten and first grade par- at cen bp rssahiaag Petes barre | nec ie he 

n p . e ly Fr BUg-_ 


Week for 16 weeks of instruction designed to remediate the 


ents, and that a kit, containing all matertals needed to-conduct 
& reading program at home, be provided to the parents, © gests that the sex of pupils bas no direct relationship to réed- 
Order No. 77-13,833, 85 pages, ing achievement and self concept.. The conclusions of the gtudy 
give rise to the following recomméfdationg for future inktrye- . 
. é tion and research. 1. Development of teacher~made curMeylum °° 
, materials better suited to irfdividual pupils’ disabilities. 2. Con- 
' sideration should be given to the value of the self contained as 
mo opposed to the regource room concept for the teaching of Marn~ 
, ; : ” ing disabled pupils. 3, Measures of academic achievement 
a , . other than reading should be correJated with pupil’s self ¢on- 
——— . cept scores in order to determine if the same relationshly 
. , : — 4. A replication of the study using pupils at the thing 
; ae a ee or fourth grade level is recommended. 5, An exploration gl. 
THE EFFECTS OF DIAGNOSTIC PRESCRIPTIVE TEACHING lowing 2 greater length of time for treatment, Sixteen sacks 
ON THE READING ACHIEVEMENT AND SELF-CONCEPT may have not been sufficient time to realize significant change =” 
OF FIRST GRADE LEARNING DISABLED PUPILS . in the self concept and reading achievement learning dig- 
; abled pupils. rder No. 77-13, 121 pages 
* CHAMBLEE, Rebecca Meredith, Ph.D. aimed pais. Order No. 17-13,881, 121 pages. 
University of South Carolina, 1976 


PURPOSE: The purpose of this study was to determine if- 
diagnostic prescriptive teaching was effective in improving 
the reading achievement and self concept of pupils diagnosed % 
as having a specific learning disability. Test of correlation, iat ; 
t teats and analyses of covariance were used to test the {dllow- ‘ DIFFERENTIAL EFFECTIVENESS OF AN EXPECTANCY 

_ Ing hypotheses. (1) Learning disabled pupils receiving diag- UNIT FOR CHILDREN READING AT TWO DIFFERENT 
nostic prescriptive teaching will have significantly higher read- LEVELS 2 . 

> “ng achievement scores at the completion of the instructional 
period than learning disabled pupils receiving traditional class- 
room instruction. (2) Learning disabled pupils receiving diag- 
nostic prescriptive teaching will have significantly higher self 
concepts at the completion of the instructional period than 
learning disabled pupils receiving traditional classroom in- 
struction a3 measured on both the self appraisal and teacher 
reference scale. (3) Learning disabled females will have sig- 
nificantly higher reading achievernent scores than learning 

of. treatment group. (4) Learning . 


disabled males regardjg 
disabled fervales wif have significantly higher self concept 


CULLEN, Ruth Enck, Ph.D. 
Fordham University, 1977 


ry 


Mentor: Carolyn N, Hedley 


ut 
’ “The purpose 6f this study was to develop a system of in- 
struction which would enable secOnd-.and fourth-grade children, 
* to utilize the retiundancy of language in order to anticipate gup- 
sequent information in their reading, 
The present investigator developed a unit of instruction 
which was divided tatothree levels of syntactic complexity. 


: scores than learning di males regardless of treatment : 
group. (5) Learning disabled pupils with high reading achieve- The 0.0-Count.level contained basic sentence structures. The 
e e@ + ? = 
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Count level was concersed with more complex additions to 

‘the sentence structures, At each level of syntactic complexity, 
the child was helped to bulld an associative network of appro- ~. 
- priate words within sentences. Each of the instructional pro- 
grams consisted of 30 one-half hour lessons; 25 lessons pre- 


wentedl new material and 5 lessons were review. 

_ A pretest and posttest cloze comprehension passage was 
prepared fer each level of instruction. The complexity of the 
sentences within each cloz¢ passage was evaluated using 
the Syntactic Complexity Formula by Botel, Dawkins, and 
Granowaky . ae 


"Tne subjects in the study consisted of secon ib 


baste of their scores ona standardized redding test. The total 
population of 107 boys and girls in the study consisted of 65 
second-grade students and 42 fourth-grade students. The 


_ second-grade children who were selected as subjects were 


a 


those who were reading on grade level or’ two years above 


‘ grade level, The fourth-grade children were reading on grade 


level or two years lower than grade level. The boys and girls 
were placed in the various levels of the program In accordance 
with their performance on the cloze passage pretests. 

. At the end of the six-week instructional program, each 
child was given the posttest cloze passage which was appropri- 
ate for his level of instruction, : 


The results of the study indicated that gains were made Pa 


equally at the 0.0-Count and the 2,5-Count levels-by children 
whether they were in second grade or fourth grade, and 
whether they were reading at second-grade or fourth-grade 
level, ; 

- ‘At the 5.0-Count level of instruction, no group mad, a: 
change. There was a significant difference of the F ratio for 
reading level two versus reading level four, byt the difference 
wae a function of the inftial level of competency with which the 
two groups came into the program. The method was net sub- 
jected to a full test because the best readers were not provided 
with. thatruction beyond the ceiling level of the unit: If they had 
been tested to the point of failure and provided with an instruc- 
tional program at a level of syntactic complexity which was 
commensurate with their ability, there is reason to believe , 
that these readers would have advanced as well. 

Among the major conclusions were: 1. Young children who 
are reading on or above grade level have the ability to utilize 
language instruction a8 described in the three levels of the 
program of syntactic structures. 2, Second-grade children 
reading on grade level and fourth- grade children reading below 
grade level benefit from instruction-in less complex sentences 


, Such as those used in the first two-levels-of the program, 
3, Fourth-grade children reading on grade level and second- . 


grade children reading above grade level are able to work \ 
with cornplex sentence structures, containing appositives, com- 
paratives, paired conjunctions, adjective clauses, and nominal 
Clauses. 4, The first two levels of the program when taught in 
addition to the regular reading program produce better reading 
comprehension for those students involved. . 
Order No, 77- 14,862, 672 pages: 


THE RELATIONSHIP BETWEEN TEACHER EXPECTANCIES 

OF STUDENT ACHIEVEMENT IN READING GROUPS AND 

FORMALITY OF TEACHER SPEECH a 
FREEDMAN, Glenn Barry; PhD. 

* The University of North Carolina at Chapel Hill, 1976 * 
; ¢ 

Superviaor: Annie Lee Jones 
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The purpose of this study was to determine if teacher expec- 


“ tancy of student achievement in reading affected teacher formal- 
ity of apeech. Specifically, three hypotheses were tested. Firat, | 


the lower the modal expectancy reading level of a group, the 
more formal is the teacher speéch. Second, there ig no differ- 
ence in formality of teacher speech across grades with corre- 
sponding moda} expectancy reading groups. Third, there ig no 
difference in formality of teacher speech acrogs teachers for 
the same level modal expectancy groups. The study examined . 
teacher phonology in twelve elementary school classrooms: 
four second grade, four fourth grade, and four sixth guada, 
Five phonological segment variables were chosen for observa- 
ton to develop patterns of formality of epeech. Threqtrained 
raters analyzed,transcripts of audio tapes of teacher's work 


ith eigiegh adi Analysis of variance techniques were uged 


to test the hypotheses, All three were strongly. supported, 
Whereas grade and teacher differences did not affect teacher 

speech formality, expectancy grouping did. More formal speepA 

utterances were observed with lower expectancy groups;: and 


more informal utterances were observed with higher ‘expectancy 


groups. . “ : 
Order No, 77-17,429, 95 pages. 
¥ . 
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EGIES ON THE READING COMPREHENSION OF MIDDLE 
SCHOOL LANGUAGE ARTS STUDENTS . 


GREEN, Gerald Weakley, Ed.D. * 
The University of Florida, 1976 7 


Chairman: Elroy J. Bolduc, Jr, = 


4 ’ $y . 
The purposes of this study were (1) to investigate the effects ~ 


of three teaching strategy variables upon the ability of middle- 
Schvol students to answer comprehension questions about read- 
ing selections and (2) to determine if this ability was affected 
by the intervening variables of grade and sex. . ° . 
Th¥ee teaching strategy treatments were randomly assigned 
to the population of tha. six middle-school language atts classes 
which had previously béen ability-grouped at the school’s third 


signed to each of the selected classrooms. Each classroom 
contained a mixture of sixth, seventh, gnd eighth grade students. 
The classroom teachers administered the treatments. A total 
of 76 students completed the five-week prograni. 


The treatments consisted of different literature questianing 
techniques following the reading of short stories. Ten questions | 


were developed for each of five slebrt stories. For every set 
of questions, at least one question was developed at each of the 
five taxonomic levels in T. C. Barrett's Cognitive and Affective 
Dimensions of Reading Comprehension, One complete treatment 
was administered each week. Alternate forms of Level 2 of the 
Comprehensive Tests of Basic Skills Reading Comprehension 
test were used to measure pretest to posttest fain scores, 
‘The three major factors considered in the study and their 
sublevels were: Factar A: Teaching Strategy A.: Discussion 
of stories read A;: Writing about stories read A3: Merely 
reading the stories without answering any questions Factor B: 
Grade Levels Bi: All students in grade six Bz: All students 
in grade seven B;: All students in grade eight Factor C: Sex 
of the Student C,: All male students Cz: All female students. 
Seven hypotheses considered significant gain score differ- 
ences within factors, in addition to significant gain score inter~ 
actions across the different levels of each factor (A X B, AXC, 
BXC, and AXBXC). Analysis of variance ona3X 3X2 ; 
factorial design showed no significant differences within factors. 
and no significant interactions across the different levels of 
each factor. 


THE EFFECTS OF THREE DIFFERENT TEACHING STRAT~ 


a | 


‘Vi 


quartile in reading, achievement, A separate treatment was as- | 


ee gt te 


_. BR wan recemmended that for future research with a similar 
design and comparable varlables: 1/The treatment period be . 
inereésed to at least 10 weeks, 2. 


$. Subjects be randomly selected and then allowed to choose a 
tréaiment group based on their preferred mode of learning. 

4. A laboratory environment be substituted for the public-school 
setting. 5, A pre-study sex preference survey with representa- 


tive non-treatment S3.be performed for the treatment short . ~ 


stories. 6, Treatment teachers be rotated through all treatment 


—growpe. Order No, 77-17,019, 105 pages. 
% if . ; a an 
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‘THE EFFECT OF THE PERFORMANCE READING 
STRATEGY ON SELECTED ELEMENTARY PUPILS 
: é . a 


HAYES, Dale Thomas, Ed.D. 


. Arizona State University, 1977 


This research was conducted to demonstrate the effective- 
ness of a high motivational low anxiety reading program based. 
on the use of currently popular music stressing both affective 
and cognitive involvement of the pupils being taught” ‘The re- 


* search analyzed the reading performance of fourth, fifth, and 


sixth grace pupils who had been exposed to the reading strat- 
egy, Performance Reading, ovér 2 full school year as mea- 
sured by a standardized reading test administered ‘by the pub- 
‘Ne school district, ; 

The experimental group éonsisted of 116 pupils from fourth, 


fifth, and sixth grade classrooms in a public school setting in 


a northern New England urbanarea, The control group con- 
sisted of 122 pupils from fourth, fifth, and sixth grade clase- 
rooms from the same school setting, The experimental group - 
was chosen by selecting classrooms where the Performance 
Reading strategy was used regularly over a full school year. 
In those classrooms, Performance Reading was anh add on ac- 
tivity In connection with the normal classroom reading pro- 
gram., All materials and specific teaching units were devel- 
oped"by the classroom teacherd after attending a one day 
workshop on the rationale and techniques of the Performance ° 
Reading strategy. Other than occasional encouragement by. © 
the principal, the provision by the school of overhead projec- 
tors, record players, and blank transparencies, the teachers 


"were fully on their own, The Post Exposure Design was 


chosen to guard against the occurrence of Hawthorne effect 
and the teachers were not aware, at any time, of planned re- 
wearch or analygis beyond the normally administered district 
standardized reafing test, which is the Sequential Tests of . 
Educational Progress, Series [Reading Test at the consid- 
ered grade levels. ; 

The data confirmed the effectiveness of the Performance 
Reading strategy 2s an assist to the normally used reading 
program. The experimental group performed significantly 
better at the 0.10 level of significance on the Sequential Tests 
of Educational Progress, Series [l-Reading Test than did the 
control group. ; 

The conclusions derived from the research are that the 
Performance Reading strategy is a useful approach to the 
teaching of reading that will prowide a specific enrichment to 
the normal classroom reading program and that the Perfor- 
mance Reading strategy has significant promise for use as ‘an 
effective teaching technique to improve both the cognitive and 
affective dimensions of learning to read. It is further con- 
Sluded that because of the minimal cost of the materiale, the 
brief training required to use the approach, and the continual 
support for the program from the out of school environment 
that the program has signitieaatpotntia as a vehicle for 
integrating reading in most of the subjecta in the elementary 
classroom, ; Order No..77-14,539, 147 pages, 
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ronological-age or number=- — - - 
 of-years~in-school be substituted for the Grade-Level variable, 
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Purpose 9 ) 

The major purpose of this-investigation was to provide em- 
Pirical evidence concerning the relationship between parent - 
reading to preschool children prior toéntrance tato kindergarten 
and student readiness achievement measured by the Stanford 
Early School Achievement Test administered at the beginning : 
of the school year for the kindergarten subjects. A second pur- 
pose was to determine the relationship between the home read- 
Ang environment and readiness skill achievement a3 measured 
by the SESAT, 


Method of Research F 


The pppulation for this investigation consisted of 129 pre- 
school children and their parents representing six public school 


districts in Sioux County, lowa. The subjects represented raral,.< ... 


white, middle-class homes and were to be enrolled in Kinder- 
garten classes during the 1975-76 school year. = : 


-A spring meeting was held with all ‘the parenta in the county . 


whose children would enter kindergarten in the fall, and from 


the group, 129 subjects volunteered for participation inthe study, 


A subsequent meeting was held with the parents of sixty-five 
children who represented the two experimental groups, Guide~ 
lines and instructions for the three month summer reading pro- 
gram were given. Parents were to read aloud to their children 


- for at least sixty minutes per week. The sixty-four subjects rep- - 


resenting the control groups were contacted by mail concerning 
their involvement in thestudy, Data reflectingthe home reading 
environment was collected through the use of a questionnaire 
which sought information concerning time Spent reading to chil- 
dren, books inthe home, library usage and parent reading behavior, 

A 2x2 factorial design was utilized to test the hypotheses of 
the investigation, The four cells were determined ‘according to 
two variables, thé Home-reading environment and participation 
in the summer reading program. The Stanford Early School 
Achievement Test was administered to all subjecta during the 
first weeks of school to determine readiness skill achievement: 
in the areas of general environment, mathematics, letters and 
sounds, and aural comprehension. An analysis of variance pro- 
cedure utilizing 4 one-tailed test of significtince was employed 
for analyzing the data. 7 


Summary 2 


1. ‘Subjectg in the experimental groups, who were participants 


in the Aummer reading program, scored significantly higher at 
the .05 level of significance, than subjects in the control groups 
on readiness skill achievement as measured by the SESAT. 
2. Subjects who had rich home-reading environments score 
-significantly higher at the .05 level of significance, than sub- 
jects who had meager home-reading environments on readiness 
skill achievement. 3. Subjects who came from rich home-read~ 
ing environments and who participated in the summer reading 
program scored significantly higher than the other subjects in 
the investigation. - 


Conclusions 
1. Parenta who read aloud to their preschool childgen ina 
systematic or regular pattern enhance their preschoolers aca- 
demic readinegs for the kindergarten experience, 2. Children 
who come from homes where there is a rich home-reading en- 
vironment appear to have an educational advantage over their 
peers who come from homes that refiect a meager home-read - 
ing environment. Order No, 77-15,521, 99 pages. 
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TEACHER BACKGROUND, NEEDS, KNOWLEDGE AND HIN— 
DRANCES TO EFFECTIVE INSTRUCTION , Crea ae 


ELEMENTARY SCHOOL READING: RELATIONSHIPS AMONG — 


JONES, Linda Lee, Ph.D, ee i 
The University of North Carolina‘at\ghapel Hjll,.1976 


" Supervisor: Dr.Annie LeeJones ob g 


'. ‘The major purpose of this study was to determine the rela- 


ttonghips among the, following variables pertaining to elemen- 


hindrances to effective reading instruction-and (c)_knowledge of 
reading... 2, There is a negative relationship between years of 


» ¢. 


aoe a ee ee 
é =. . 


_ ~ and either’ perceptions of need for knowledge of raeug oe. per- cy 
_ ceptions of hindrances to effective reading instructién. How- 


". ever, the relationships wére generally negative; and there was. - 
more relationship for graduate hours than for undergraduate 


hours. 6. ; 
semester hours in reading. - 7: Thera was little 


Knowledge of reading did not generally.increang with * 
Overall rePatien- ~ 


_, Ship between perceptions of need for knowledge in specific areas 


teaching experience and (a) perceptions of need and (b) percep-: — 


tlons of hindrances. 3. There is a positive relationship between 


years of teaching experience and knoWledge of reading. 4, There 


§ @ negative relationship between semester hours of college 


~~" preparation in reading and (a) perceptions of need and (b) per- 


ceptions of hindrances. 5, There is a positive relationsig be- 

tween semester hours in reading and knowledge. of reading, - - 

i € relationship between perceptions of need 

: for knowledge of reading and knowledge of reading, 

in the above statements, the term “differ” refers to a statis- 
tically significant difference 
“relationahip” refers to a correlation'that is statistically sig- 
nificant (p<.05), 

The sample for the study consisted of eighty-seven lar 
Classroom teachers (grades K-6) in Raleigh, North Carolina, 
for whom the teaching of reading was a part of their daily in- 
Structional responsibilities, Data weré collected from eighty- 

six of those teachers,’ . ‘ bas 7 

Two instruments were used in the data collection: ty the : 
Inventory of Teacher Knowledge of Reading (Artley and Hardin, 
1971) and (2) a Teacher Questionnaire developed for the study. 
The Inventory was used to measure teachers’ knowledge in seven 
‘areas of reading. The Teacher Questionnaire was used to mea- 
sure teachers’ perceptions of their need for know ledge in cight 
areas of reading and their perceptions of the degree to which 
five sets of factors are hindrances to effective reading instruc- 
tion. The principal methods of data analysis were t-tests, mul- 
tiple discriminant analysis with step-wise entry of the variables, 
Pearson product-moment correlation, and multiple correlational 
analysis with step-wisgentry: of the variables, 

Among the chief findings of the study were that: 1. Primary 
and intermediate teachers do notgilfer on their perceptions of 
need for knowledge of reading but do differ on their perceptions 
of hindrances to effective: reading instruction and their knowl- 
edge of reading. The intermediate teachers perceived a signifi- 
cantly greater degree of hindrance than the primary teachers 
on such conditions as the size and heterogeneity of clasaes, the 
availability of instructional and planning time, and the avail- 

. ability of teacher aides. The intermediate teachers exhibited 
greater overall knowledge of reading than did the primary 
teachergand greater knowledge of word perception skills; com- 

ion and critical reading; evaluation, diagnosis and cor- 

rectiqn; and the goals of reading instruction. 2. Generally need 
for knewledge of reading decreased as teaching experlence in- 
creased, and need for knowledge of. reading readiness can ac- 
count for the significant proportion of the relationship between 
years of experience and need for knowledge of reading. 3. Little 
everall relationstip was found between years of teaching ex- 

Perience and perceptions of hindrances; however, the relation- 

ship was generally negative. 4. Knowledge of reading did not. 

generally increase with teaching experience. §. There was 
little overall relationship between semester hours in reading 
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between, means (p<.05), The term: - 
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_ ‘@f reading and knowledge in those same areas. 


AN INVESTIGATION OF CHANGE. IN READING ACHIEVE- 
MENT AND IN ATTITUDE PERCEPTION OF SELECTED 


' BLEMENTARY SCHOOL CHILDREN AS A RESULT OF A 


TRAINING PROGRAM IN HUMANISTIC EDUCATION 


_ LEE, Mildred K., Ed.D, — : 7 
. Fordham University, 1977. oe 
Mentor: Jay Sexter “og! 


" 


This Study was begun for the purpose of determining whether . 
@ program in humanistic education could significantly increase = * 
reading scores, improve oral commu: cation, enhance self- 
concept, improve sense of control, and increase cohesion of 
pupils expoged to such training when compared to pupila not 
Feoeiving such training, ; ee 

It was hypothesized that no significant differences at the 
-05 level of confidence would exist between classes i the con- 
trol group and those classes receiviag+humanistic education 
training for varying time periods with regard to reading 
achievement, oral communication skills, ‘self-concept percep- 
tion, feelings of cohesion, and feelings of power and control, 

The Human Development Program (HDP) was selected for 
this investigation because its humanigtic education curriculum 
relates personal growth to social relationships and is based on 
the porsonalijy development theory of Karen Horney, The in- 
struments used to measure the effects of the HDP onreading © 
achievement and attitude perception were as follows: 1) Metro- 


-politan Achievement Test (MAT) in reading; 2) Verbal Lan- 


guage Development Scale (VLDS}; 3) Piers-Harria Children's 
Self Concept Scale (PHCSCS); 4) Goodenough-Harris Drawing 
Test (GHDT); and 5) Interpersonal Effectiveness Diagnosis 
(TED). F . 4 : 

The elementary school chosen for the study was located In 
a multiethnic community with families from diverse socio- 
economic levels. The target population consisted of 670 pupila 
in grades two through six. _ . 4 

Pre-test data gathered on the control group and the experi- 
mental group were compared through two-tailed t tests for 
independent means. When it was determined that the meay, 
scores of the classes in both groups were not significantly dif- 
ferent at the .05 level of confidence, two-tailed t tests for in- 
dependent samples were performed for each instrument Teapec- 
tively at the conclusion of the study, 

Major findings for this investigation were as follows: 1.No 
significant differences were found when the pre-test mean 
scores of the control group classes were compared to those of 
the experimental group classes on the MAT reading, VLDS, 
PHCSCS, GHDT, and IED respectively. 2. After classes had 
received humanistic education training for the first half of the 
school year, no significant differences were observed when 
their post-test mean scores were compared with those not re- 
ceiving such training. 3, Following humanistic education train- 
ing for the second half of the achool year, no significant differ- 
ences were noted-when -the post-test mean scores of the : 
experimental group and the control group were compared on 
the MAT reading, PHCSCS, GHDT, and IED respectively, 


y 


Sigriificant dillerenice wag obsexved between the megan scores 


on the WLDS. 4, After classes hack ree eive-d hu maralstic eduaca- , 


tion training for a full school year, sign ificzant differences ex- 
isteal when the post-test mean scores of the experimental, ~ 
group and the control group were compared on the, MAT reaad- 
ing, VLDS, PHCSCS, and GHDT respectively, No Significant 
difference wag found on the IED. ; 

Based on the ma jor findings of this investigation, it wag con 
clycted that: 1. Subjects exposedto the-HDP curriculums for a 
full school yeab macde significant gaing inthYee aspects mea- 
sured by the MAT inreading- word knowledge, cornprehen- 
sion, and total reading, 2, When subject s re mairaed inthe HDP 
for a full school year, significant gains were noted inscores 
repr ese ning improvements in attitude perceplion: i -@,, Self= 
concept, corimunication skills, feelings of ceothesion 

The conclusions derived frors the results of Chis te sige 
tlon appeired to justly the follo wing major ctcornmehda tions: 
1, Research should be condu cled to @xamaine the effect of human 
dstic education training on curriculum arégs Othe rthan read ng 
2, Further research usinigthe HDP for peris Lomer Guan @ 
full @chool year could provide tnfuririalican usa the stability of 
changes in reading achiever eit and attitude pere *pti on notea 
by this investigation Order No 77 14872, 122 pages 


a 


te 


fe CP cn, 0) a 0 Tae beck Week el. 
TRAINING AND SUPERVIS.¢N OF ‘TU. ORS AND Al. 
ANALYSIS OF TUTOK TUTER Thre ac 2 ONS 


Lan bags isa Ado beth. bad de 
Universily os Pithbegr 1g 46 


This stuct tives llgated the 
wy @ervice parugeam for fifuba po -aus Nowa bie MW pte Sa Ue 
ach 8eve ment and student attitude tuw ards oe also tin Gator 


and third-grade tutees The sub jectSiweat foamy five fuths gra. 


dludlénts and furty five shud grade Sludenis whee sul ale ered 
to patrtr cipate during the vegulag sc rwol day Fieun this popes 
lation, rifthen Neth Beaders and uftetn laitfd gt adler 3 we ve 
asi gned to o.e of the following groups bya zandem tan ne, 
Control Group Students did hut receive Atutor wi alee 
asob Girisenl But wee lovelve ddr. all asaetsais stil Bi celaacs 
* Base Group. Prior to actual tuturing sessions fifth graa 
iors had as eatenstve Chie] week 1H sevice li slid ay beatae 
op the Lilpaittared Lappictnnsuel  (y.tppitt Ltd) Vrarcughaae 
the fiheen week ttofting yprograd lalita asceachduled hy 4 
weekly thirty manute in-service ges slum and « weekly th Be 
mingile feedback sea Sion ‘J eilur tig Sess uns wer € besli tFuee 
each bea.g thirty ., Mutess is. lengels 
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Umers per week 

Enape nmentas Greup: Fifth flad# lube fer & x! a 
came in-service training, deScrabed fur Che Eedse Urivauy lo 
addition , theae tutor 4 had their tuto.ing se,alons aucdliot pe 
to anlaly ze the tutor’ é interactions with che tulee There 
aporsdes weré placed in a fursctlang] Scheme of be havior pan 
terns utilizing Unree categories: a) Task Re-litect Beha tu 
b) Maintenance Related Behavioa c) Self Oriented Beha vic. 
and thafer réSpective subheadings Isiivaidua weekly wu mse, 
sesaluns were held With eacIilutsy te analyz ¢ thes Wut a ce tal 
actiOns mith the tute@ with efiplias.s vem ign dle liste: task 
related Beha vier paltuns 

All ifitee groups Were were. Uh ek tye ee a 
design inthe areas wl woud allack wAiles co Opr Sherssiuni anca 
stud@n atutude seocts  Teastingt isto cent.) UL ized weve al 
ternale forniscd the SRA Daagnasis Readings Test for tif 
@tacde and the Wiacuseslis Leaigh fur Reading Ski. De Velie pine + 
for third-yrade word attack skiils  Allesrnat€iux ms of the 


Wiseons in Design for Readireg Skil] eve lopreunt ver ¢ used o- 
test fifth and third grade cornprehe asion skills  Hotn {if th saw 


third-grade Students Were tested wth the Teache ra College 
Colu mbia Univer sity Student Alt stude Survey 
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A ser actin of covariance was applied to test each 
of the nulJ hypotheses stated. The objective finclings of the 
study indicated: 1. There were no significdnt differences 
arnong the thr ee groups of pupils in the area of word-attack 
skills. 2. There were no. Significant differences among the 
three groups Of pupils in the area of comprehension Skills, 

3. There were no sigmificant differences among the {hree groups 
of pupils nthe area cof studentat titude towards school. 

The Exper imental in-service plan did not produce a signi 
cant difference [ox tutors in word-attack skills, comprehension 
aradétudertattitude, How ever, araly Sis of individual tape re- 
show ed that Seventy-five percent of ll intera 
ns which weré co 


ViOE patter 


ered by the writer lo be of most importance in conducting a 


le 3s0n f 


In adda Hon ly Ute a Bye tive finding Of the study the follow- 
Ing Cobclu Sha of a swale clive nature were Observed: 1. Tutors 
andtuteces displayeda hp ndee@tee of responsibility thacughout 
the study 2 In serviaeteuining for the tutor appeared to 
albevieale apprehension on Ue poure of the tulur 3 Lesson plan 
ning neegedto be Cyductedby an adull leader 4 Feedback 
sé S8iang p lovided-fosilive reirvfor cement opportunities for 
fifth ge radet luleors. Order No-77- 19,217, [04 pages 


plles oe vant heAWa vate. sede BOE Male 
Slu.f be VEL OP SEB G SOCK GHAL CRS : 


PesAa here . 


2 
iAbeinees FR ow ow | oe bP hay, 
Artemia = les aad, ah ae 7 


Tle peek poe ape ne wd dias ly. esti ow. 4, te the 
thee ba eZ lees ae Uno Ul alulary mele ius ek che ve st 

scesof bes preonps wee ath ftiade students  Povait saath 
gdadects Ses weued ande ly dasigeced by bulking &. lLeeaumend 
A see nad Hiheens aban ol steers Was a Chg ed ty sandomly 
Wa aw day CU pha pile na mes Lage w iat 4 Wface pa wupe 

Tre pet bgd st ticd app koe F. Wy De lpia was coufiackéd we 
races ted aalhes leche 2 ’sriana al, (hese lesots dake place at 4 
tyne speciecaby the teacher Liv systematic appr pach by 
bedside led Wily bi edbeeliy ees tt Intepraced Uauag 


that oes 1 ar 
All alusdent s Sy pic bsahe Ghote labial eeaéced 

ed peste alesd tC Ui snd el thas thgyht vech taslieeiluial oeaal 
Tals weave, Miath G yea lee a lat thice b teats for in 
detperedenb awa yne a oe ese d to an dyec p clest differences 


betlwe en LPe bu letabliatal go ups un the ©. iprévens ion and 


vettals dad sat abotin of the Guactes ada -Uibiitie Ke ading Pest, 
Sattve y 12 nd the batea Saale lu Alaauas Al€tludes Toon ara 


Read i, fhe twa. Blostps ved et Feud Go diefea ot pilitsanlly 
Une versal lary aimedthes ba ees 

Beaunce,a cae way UD Uae alyare a 
so tl Luge tees whethe Qthedivttic ces luis: jatu sca. Bef ay 


(wens wipe she three@ ca ter lun va. davles was al allusti wally 
sigblidian€ Tae vculliva bole” Fo cathe tidieated Wal a gala o 
thé wiesgntOsde fouad ora the thi ce cariavles woul be townd by 
chéaiceonkjy vile lignc tha tou stad Univas tate 2 lost calles 
fafed allen lie iuilliva tia © aieily oi, Lidice ted U.att wi ea Gh van 
able Pape sun. ital Gi oup | getlueed beuificuntly noare than Ex 
pet «ilad a cup U Be 

Fisaally | thes de.- lute” fia a all - hw, Vy Beeje ws. . athe 
veep Tl ce ald tha ce war. etl: a via) sted iui slyulll. saute |, 
thate wdepouciat t Boot al. aah the deat tae-cey the Estes 
Wadi alsiginllle ne West. vas a ot gnif icant iad i sel, a0re 


vm taal aly stad Cry pues Paeus Eon i 


The tha ce ull cijyathysea ew hla eee ok Lk at ata es 
vax lance Ceompcled afters Che liaading wf a .ijntfwan ! Praltavaal 
ate F ratimaré suanmed as follows thie ls nu al guifigant di 


ler since be fvee mn th# mean gain secur achevedinthe yvocabu- 
lary arad ceanipr Porson se Cllosts of the Gates MacGinitie and 


y 


x 


the Estes Scale to Meastrre Attitudes Toward Reading, The 
mean gain score of Experimental Group I (Edwards) was Slg- 
nifieantly greater than that of Experimental Group Il (Deightan) 
on all three variablés. ~ ft 

Tn light of the findings, and given a similar population and 
elreumstances, Tt is concluded that the Edwards approa h to 
vocabulary instruction provitles greater student fdin as an in- 
Structional presedure for teaching sixth grade students a mean- 
ing Vocabulary and thus increasing comprehenston, The find- 
ings on the Estes Scale would make it possible to conclude that 
the Edwards appreach provides for 4 more- Positive* student 
canceept in learning Vocabulary, 
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RECOMM ENDAT IONS 


Vhe evttence presented and the CONC usluia beaded tn this 
arranted sunie recortiniends ns for adifitterial i e- 
search, 2. This study should be conducted in other pradeteve te 


and with diverse pupulations lo delermiine if strullar re sults 
will be obtained with diffe rent spe Bloupe and differ cut popula 
None 2. A suilar sludy stiould be conducted uver as longer 
pertod of time fo determine if studeals contuane lo ie abofastoy 
using the Edwards approach, 3. A similar study should be con 
ducted with teachers unfamiliar with etther Une Edwards ui the 
: ghton approach to teaching voc tubulary tu determine if sit 
Mir results will be obtatned 4 Similar Studies should be 
conducted with contrul of the vartables; instructional time 
teacher- pupil interaction, motivation, and multi RENSUTY Lia. 
Slotal pao edures To Aiteeaknrse Moatiular resulis will be ob 
tuned Wider No 47 17.805, 104 page u 
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mary Student's altitudes lawiid the bused reader proggian 
and this scale wate adinlelater ed lo dhuse sludest.. in Ala oh 
197o Uitewuie diate student's athitu lea tuward the basal i. 


Plog: ania Were alae irieasuaedby an atiude cecal which waa 
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1 The frequency of student's s i aud teacher's scores]. 
e falepory Was determined. Differences in frequency ; 
between teachers and Students in each caleg ry fur each basal 
reader program were testect for significance ising a chi square 
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The hypothesis tested stated: There will be no difference 
between student ‘s and teacher's attitudes toward seven basal 
der programs. The level of significance for accepting or 
eting the hypothesis was established at the .05 level, The 
rs and students inthe fourth 


hypothesis retained for teach 
grade, and rejected for all other groups and for all basal reader 
programs : ‘ 

Resi ok a Students: and teachers differed in 


their attitude 
than tk ( 
reader prog 
fantly less favorite tuwar 


‘doin ble ir attitudes toward { the other ba al 
used. 2, Teacher’ 5 attitudes were si gnifi- 


The Hult Bast 
Programme d Redding than were the attitudes 
of students 4, Teache 
Plopiains tend te reflect the attitudes of four a EB ele ees 
belter than any Jiher sludent group 5 Teacher s attitudes to 
ward Wie basal reader pruglame tend to reflect the attitudes of 
studénats in the Slow Reading Group less accurately than any 
other group. 6 Teacher's attitudes toward the basal reader 
Programs tend reflect the attitudes of boys and girls equally 
well, 7, Teacher » attitudes tuward the basal reader prograrns 
tend ( reflect the altitudes uf primary students and students 

in the Average Reading Group better than they tend to reflect 
the atthludes GhtMU art otath piade stideats ond stede ms to 
the Fast Readig Gaoup Order No 77 20,110 125 pages 
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dents who snow a eed for improvement cn silent reading tase 
in Which speed andaceuracy are Important Reprtled student 
imérest, together with ease and «economy of application, make 
the inetd suitable fur use a8 One activity amgfig others in th= 
reading program. Order No, 77- 19%207, 121 pages - 
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lem. Throughout the history of education, many meth- 
een devised tO measure Student competency. The 


ea x 2 com ; =, 
Eraditional experience of providing norm-referenced measure- 


ments ig simply not sufficient in light of recent developments 
in individualized instruction and instructional technology, The 
teacher of today needs tools to measure the progress of the 
learner, The criterion- referenced test is one tool used to as- 
s¢ss a student's progress. ‘One program in which the students’ 
skills and progress are assessed by criterion- referenced tests 
is the Rar Reading Program, The purpose of this study 
was to detérmine if a group ofkindergarten children who wese 
exposed to the Ransom planned sequence of learning experi- 
ences in reading with accompanying criterion-referenced tests 
would show greater gains in reading Skills than another group 
which was not ia the prograin 

Procedures. Seven experinental groups (N-150) aud six 
control groups (N=123) in the kindergartens of Fresno Uuifieu 
School District comor ised the population. The groups were 
a representative sampling Of the population in the Fresno Unt 
fied School District, Each of the schools represented one of 
the principal ethnic groups identified inthe school district's 
*Eunnte Race Report,” maiinely, Negro, White and Spanish sui 
name All students were giver the Stanford Baily Schuul 
Achievement Test tu October, 1974, and again in May, 1975 
Growth was determined on Ue basis of niean palu scores re 
c@ived on section 9 Letters and Swunds, aid section 4 Aue wt 
Conipreheustun, Bape ctuuciilal students were placed la the 
Ranson Reading Program. Precesting the student on individual 
skills resulted in placing children taecither enpichment actiy- 
ities ur reinfoncing activities, Teachers were provided mate 
rials to use tu teach the tdentified weakness  Posttesting was 
done to detectine if skiD taastery was accot plished decurdiny 
to Ranson Reading Progidi cluidsids  Kanecn Grap Pro 
file Charts were used to plan daily aciiitles and tu give a 
quickappratsal of student progres. Control students follows a 
the regular school district program Instruciional materials 
were collected and used as the leather saw need and slynifi 


Cance. i 
Findings All the eaperi mental ZlOups were supeclor to usc 
gottrol groupes al the OOL level of stgitflcance la the fulluwing 
interactions: Progra. x Mean Gain Pre Post test 5 ores; 
School ™-Plean Gain Pre Post Cest scocea In Litters and Soude 
and Aural Comprehensiui Tne degree of achievenient of the 
expe rimental groups was above chat of the contiol pruuys in 
all the schools. 
C lusions 
the Ransom ReaJing Program was réasur ued, The findings 
nstrated tha: the eAperimenta: group in all 
the schouls attained greater achievernent than the contol gre, 
(2) Overall instructional needs of chtldren were easily agsessen 
# 


The ddisdlugs sige at (1) dhe oeuedieee at 


cj 


thus the leach uld develop a comprehensive work- §' 
gram for each child, The listed goals gave teachers a broad 
spectrum: of directious for teaching. (3) Reading skillmrelated 
to areas of need were clearly indicated. (4) Use of the coding 
system in the Ransom Reading Program improved the organiza 
" tlon of the teachers’ instructtonal materials. (5) The carefully 
planned sequence would be an asset to new teachers, gnd a re- 
view enced teachers. 
tiong. Two lines of scacaach aie suggceled, 
udy for all primary grades should be made 
to evaluate the total Ransom Reading Program. (2) Teaching 


techniques and d8velopmental sequence of skills shuuld be eva. 
uated continually, (3) Application and use of efficient record 
keeping need to be continued. 
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THE_EFFECT OF FORMAL PRESCHOOL EXPERIENCES 
AND SUPPORTIVE READING BEHAVIOR IN THE HOME 
ON FIRST GRADE READING READINESS 


PAUL, Mary Crosby, Ph.D. 
University of South Cawpolina, 1976 


A sub-population was randomly selected from the entire 
1975-76 enrollment in School District #5in Anderson, South 
‘Carolina. 

This sub-population was in four different schools in the 
district. The four different campuses housed 325 first grad- 
ers. Through the use ofa table of random numbers, 166 chil- 
dren were selected as subjects for the experiment. 

A 13~item questionnaire was constructed frhm a review of 
Iiterature related to the topic, supportive reading behavior in 
the home. The questionnaire was administered to the mothers 
of the 166 randomly selected children. A 70 per cent return 
to the questionnaire was usedto quantify the scale” 

A factor matrix of the test revealed that two ilems were 
not providing desired information. It was decided to delete 
these twoiteme from the test in computational prucedurea to 
determine high support or low Support ; 

The two split halves revealedthat ther € was « cusielatiyn 
of 72) The Spearman brown Prophesy Formula was used to 
correct the correlation Therefure the reliability estinate 
was 83 ' 

A tulalineas ocure of S439 was oblaleed uns (ie quéstion- 
nalr€ A raw score of 3507 thore was determined ay high 
Suppust A taw scu.e of S4 of less wae, therefore. determined 
as low support = 

Two main €fect hy wiheses were teste din the atudy. The 
data tu lest the hypotheses wer. aialyed tht wugh the use of 
the SAS cunputer progam ‘The flve per cent le el vf signifi. 
Cance was used to detelfiine wheter ihe s.ull hypotheses were 
rejected. 


The ftast wall hypulheste wae rejeste VY The dala sey waled 
eat children with, formal Pa oh ables ces did score sig - 
nificantly higher than children With no formal preschool €x- 


pertences on first grade reading readiness 

The rejection of the tirst null hypothesis otfered Mather  , 
evidence to support the thesia that formal piesehvel experi 
ences inake a difference on reading readiness scores at the 
first grade 1evel. 

The second wall hypuusests alsu waa a sje ted 
a differ ence dn the .eading readiness scores of the child: en 
who did have and did not have supportive teadlig behavior in 
the home favoring those haviig Nigh supp ative reading be 
havior . 

The wipes ees of Uae weed 


Tick Wie 


seed 2 gerbes celee tends ata Elem 
pacents who provided a readin, atn osphere in the home had 
Childre: whe scoured stpiificantly better on the firat grade 
reading feadiness teat 

In audition, the inter scci.. ohe it betwtoa bet anal fue 
school experiences and suppoitive r wading bihaviur in the 
home was not significant This nousiguificam finding indie au 
that the differences in the first grade reading readiness scores 
was atl ibuted tu either the formal preschool experiences oF 
the high supportive reading behavior in the home When each 
variable wag analyzed as a separate entity, the differences in 
the reading (eadiness scures weie significant However, whe, 
analyzed collectively wonsiguaficani findings we.e todicated. 
Order No 77 13,911, 93 pages 
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AN ANALYSIS OF CONDITIONS THAT ENCOURAGE 
SCHOOk CHILDREN 10 CHOOSE TO READ : 
SCOTT, John Whittier, Jr., Ph.D, : i 
University of Kansas, 1976 


Two conditiina that allowed kindergarten children to chuose 
between reading or playing (choice) were compared to bageline 
conditions that required them to read. Reading was measured 
ag the number of pages completed in a programmed text, The 
choice conditions differed as to thé number of pages that had 
to be completed before the children had access to apecial re- 
wards, The children were divided into two groups and alter- 
nated between a three seasion block under a choice condjtion 
and a three ae 


em 


gsion block under a baseline condition, The base - 


line conditions were different for PF each group, _The results show 


completed, they chose to rr as trequently ae Tread and com= 
pleted only about one-half the number of ‘pages completed dur - 
ing baseling. When the children had a choice and were re- 


in choosing o read Pages completed for oné group but a 
e in cho sing t to read and pages completed for the 


when to rea and when to olay, and sige a rade with dif- 


ferential posttive consequences, 
Ordes Nu 77 16,298, 25 pages 


THE RERLATIUNSHEP BRI WEEN NE AMINO PEAT DUUK gp 
LECTION PROCEDURES AND STAUJDENT READING ACHIEVE: 
MENT IN SELECTED CALIFORNIA SCHOOL DISTRICTS 


SHROYER Donald Nélavn, Ba D 
Brigham Youiig Uotversity 1977 
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Stent procedures ladon Ciolib ities: cd g.bded bb ddan od. ding 
achievement Filly ane Callutni. setaol disturets with ten 
Or more Sixt, grade te 
tigas accuarchisg bo the mursib 
district were included in the scuay 

It was fourd that Student achieve dent was nots teste diy 
lt was 4 


al che ta, 


| fionped soto cleven clasaifics 
er oaf avait yeads leachaia tn the 


the aelection procedure used by the schoo district 
ommended thal educators cease to be cui cined aba,. 
Pact of the textbook sélection procedure. used by the echnal 


obmipist upon student achievement, 
Ordes No ff 14645 119 Pag. 
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